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1. AIMS

It is the aim of TEAM Academy Trust that every member of the school community feels valued and
respected so that they develop a sense of self-worth and love, and therefore our behaviour and
relationships policy is firmly based on this.

We recognise that children want to belong, achieve and contribute to their school community. They
need high levels nurture and empathy, support, structure and containment in order to feel safe.
These fundamental needs are met through relationships with emotionally available adults who are
active and deliberate in their actions.

We know that for some children their experiences make it harder to regulate and control their
behaviours and in relationship with key adults they need high levels of support in order to do this.

The Positive Behaviour and Relationships Policy is divided into three keys areas:

Developing relationships
- how we will build positive relationships
- supporting inclusion
- setting clear and consistent boundaries

Responding and Calming

- promoting positive behaviour

- regulating emotions and being calm
- managing crisis

Restoring and Repairing

- resolve conflict

- recognise and repair damage

- support long term change

- home / parent links

- responding to serious incidence



We aim to:
e Actively promote de-escalation strategies, reducing anxiety and promoting self- regulation in order to

provide a consistent approach to behaviour management across the school.
e Manage behaviour in an age-appropriate way and considers SEN and disabilities.
e Remain calm and regulated in our response to behaviour.

e Have open communications with parents and carers so that all behaviours are shared.

2. Legislation and Statutory Requirements

This policy is based on advice from the Department for Education (DfE) on:

. Behaviour and discipline in schools

. Searching, screening and confiscation at school

. The Equality Act 2010

. Keeping Children Safe in Education

. Use of reasonable force in schools

. Supporting pupils with medical conditions at school

It is also based on the special educational needs and disability (SEND) code of practice.
In addition, this policy is based on:

. Schedule 1 of the Education (Independent School Standards) Regulations 2014; paragraph 7
outlines a school’s duty to safeguard and promote the welfare of children, paragraph 9 requires the
school to have a written behaviour policy and paragraph 10 requires the school to have an anti-
bullying strategy

. DfE guidance explaining that academies should publish their behaviour policy and anti-
bullying strategy online

This policy complies with our funding agreement and articles of association.

3. Developing Relationships

The school community aims to promote an environment where everyone feels happy, safe and
secure. Provide a safe and secure working environment in which respect is shared by staff and pupils.
All staff work to build relationships with the children in their care, with each other, with parents and
with other community member and professionals connected to the school.

School staff will take deliberate actions in order to build relationships including:
- Getting to know the children well.

- Paying explicit attention to ensuring children know they are safe and protected from harm.

- For some this will be easily understood however some children will need more explicit
explanation, regular reassurance and safety signals.

- Recognising and celebrating children uniqueness in both formal and informal ways.
- Seeking their views on topics that matter to them.

- Ensuring their needs for basic care, food, warmth and love are met


https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/uksi/2014/3283/schedule/made
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online#behaviour-policy

Encourage a calm, purposeful and happy atmosphere conducive to good learning, to enable
pupils to feel safe in our school.
Build positive relationships with the children and know them well.

Provide opportunities for children to learn and practise their developing social skills.

We activity seek to support the inclusion of all children by:

Understanding that a child’s behaviour communicates something to us. We will understand
this better when we listen to the child, their family, other colleagues and professionals
relevant to the child.

Following the schools SEND process.

Openly address issues of emotional health and well-being by helping children to understand
what they are feeling and to manage their emotions.

Ensure fair treatment for all.

Developing a broad and balance curriculum that ensure access to opportunities and

curriculum enrichment for our most vulnerable pupils.

Manage change and stressful or exciting activities in ways that help children anticipate and
be prepared for them.

Provide calm and predictable environments, task and interactions to support feeling of safety
and competence.

Our staff have clear expectations and set consistent boundaries for children’s behaviour by:

Expecting all children to achieve their potential in all aspects of the curriculum.

Encourage children to take responsibility for their actions and therefore emphasise the
importance of making good choices.

Being constant about the rules in place and how they keep children safe.

Regularly reviewing and discussing the rules and how they applied in each school at least
once per term during a staff meeting.

Developing and applying a consistent approach and ethos for classroom management.

Developing and applying a consistent approach and ethos for playtime provision

4. School Code of Conduct

At Beaford, we nurture children to uphold exemplary behaviour by instilling three core school
principles, complemented by established routines and expectations. In today's evolving world, and
especially in a rural school setting like Beaford, these principles are paramount. They foster a sense
of community, equip children with essential life skills, and ensure they remain grounded,
compassionate, and proactive in an increasingly interconnected society

Be Safe

This teaches children how their behaviour can affect others and ourselves



Building Learning Power: By making safe choices, children create an environment conducive to
learning, where they are free from distractions and disruptions.

Building Futures: Understanding safety now sets a foundation for children to tackle bigger
challenges in the future without unnecessary risks.

Building Community: A safe school community is one where everyone looks out for each other,
strengthening bonds and trust.

Building Self-esteem and Wellbeing: Children who feel safe are more confident and possess a
stronger sense of self-worth.

Be Respectful

This teaches children how to interact with others.

Building Learning Power: Respect fosters a harmonious learning environment, where each child's
voice and perspective are valued.

Building Futures: Teaching respect equips children with vital interpersonal skills needed for future
teamwork and collaboration.

Building Community: Mutual respect is the cornerstone of a cohesive, supportive community
where everyone feels acknowledged.

Building Self-esteem and Wellbeing: Being treated with respect boosts self-esteem, and showing
respect for others reinforces a positive self-image.

Be Ready:
Building Learning Power: Being prepared empowers children to grasp learning opportunities,
building resilience and adaptability.

Building Futures: Developing a habit of readiness prepares children for future endeavours,
reinforcing the importance of preparation and anticipation.

Building Community: When everyone is ready, the school community operates more smoothly,
ensuring that communal activities and lessons proceed without hitches.

Building Self-esteem and Wellbeing: Feeling prepared boosts a child’s confidence and reduces
anxiety, promoting overall wellbeing.

5. Class and Behaviour Management

1. Children walk around the building quietly:

Walking quietly around the building ensures minimal disturbances to ongoing classes and other
school activities, promoting an environment conducive to concentration and focus. It also teaches
children the value of courtesy and respect for others who might be engaging in tasks that require
undisturbed attention.

2. In classes, children walk in a line behind an adult:
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Walking in a line behind an adult provides structure and ensures the safety of students by preventing
any potential mishaps or accidents. This practice also instils discipline and orderliness in children,
reinforcing the importance of being mindful of their environment and the people around them.

3. Children help adults to keep the classroom, school, and playground tidy:

Encouraging children to participate in tidying up fosters a sense of responsibility for their
surroundings and nurtures a sense of pride in their school environment. By understanding the
importance of cleanliness and order, children learn the broader life skill of respecting and caring for
shared spaces, ensuring they are pleasant for everyone to use.

4. Children try hard in class and aim to complete learning in the time given:

Giving one's best in class ensures that children are making the most of their learning opportunities,
setting a strong foundation for their future education and personal growth. Setting time-bound tasks
teaches children about time management and the importance of focused effort, which are crucial
skills not only for academic success but for many aspects of life beyond school.

5. Children are recognised for their good behaviour and for demonstrating learning
powers:

Recognising children for their commendable behaviour and application of learning powers reinforces

the positive actions they take, motivating them to consistently make better choices. This affirmation

not only boosts their self-esteem but also serves as a model, inspiring other students to adopt and

demonstrate similar commendable traits in their daily routines.

6. Weekly awards are given to recognise outstanding behaviour:

Offering weekly awards creates a regular incentive for children to consistently display exceptional
behaviour. It not only acknowledges and celebrates individual achievements but also promotes a
school culture where diligence, respect, and positive conduct are valued and sought after by all
students.

7. Children understand there are natural consequences for behaviour. Positive behaviour

has positive consequences, while negative behaviour leads to negative consequences:
By instilling in children, the understanding of natural consequences, they learn the crucial life lesson
of responsibility and accountability for their actions. They grasp that their choices, whether positive
or negative, have corresponding outcomes, making them more thoughtful and deliberate in their
decision-making both inside and outside the classroom.

8. Adults teach children to restore with those affected by their behaviour and to reflect
on the choices they have made:

Restoration and reflection are vital components in teaching children the importance of empathy,

understanding, and personal growth. By engaging in restorative practices, children learn to mend

relationships and acknowledge the impact of their behaviour on others. Reflecting on their choices

helps them evaluate their actions, fostering personal growth and a deeper understanding of the

values they want to uphold.

6. Responding and Calming

Our aim is to promote high levels of desirable behaviour throughout the school day. We recognise
this is not always easily achieved and need to respond to disruptive behaviour is an active way that
helps children return to a calm and controlled state as quickly as possible, causes the least disruption
to the learning or others and does not increase the trauma experienced by the child.

We will promote desirable behaviour by:

- Noticing and drawing attention to those behaving in a desirable way with appropriate praise
and recognition for this without drawing attention to any not behaving in this way. We avoid



explicitly shaming children when praising the behaviour of others.

- We remain calm and deliberate in our request for children to comply with our instructions

- We check to ensure that instructions have been understood

- We make explicit reference to our belief in the child’s ability when requesting they comply

- Naming and acknowledging our own emotional state and explicitly teaching children to
understand how they can escalate and escalate between calm and aroused states using the
emotional thermometer which is displayed in every classroom and at other key places
around school

- Exploring behaviour and consequence through our structured PHSE curriculum

- Promoting positive learning behaviours using building learning and learning power animals

- Modelling appropriate social skills and emotional regulation.

We support children to regulate their emotions and be calm by:

- Understanding how children can be become dysregulated drawing on our knowledge or
neuroscience, fight, flight and freeze responses.

- We are explicit in acknowledging and naming emotions for children at the earliest
opportunity when they are becoming over aroused.

- We understand and meet the child’s emotions with calm and soothing responses

- We do not attempt to address restoring and repairing a situation while the child is
dysregulated.

When children are dysregulated and not controlling their behaviours we will endeavour to manage
the immediate crisis, keeping other children safe and protecting the child from further trauma as a
result of our actions.

- Adults remain calm in their interactions, offering reassurance and co-regulation.

- Children emotions are recognised and acknowledged — staff make simple statements such as
| can see you are very upset; | can see you are angry. Simple, concise language is used.

- Suggestions are offered including indicating a safe space where the child can go —an adult
remains with them or very close by to ensure ongoing co-regulation and support. Children
are only moved away from their classroom when it is in their best interest to do so to allow
them time to regulate their emotions and to ensure they do not cause harm. On these
occasions it should be clear that this is to help the child and that an emotional available adult
accompanies them to provide the required co-regulation. Adults may initially accompany a
child but enlist another clam adult to assist or take over to ensure the child is supported.

- Other children present are reassured, adults support them to be cared for and offer co-
regulation. They may be calmly asked to move to another area.

- Where a situation needs to be conveyed to another adult this is done without further
Shaming.

For some children their experiences make controlling their emotions and behaviour more
challenging. When this is the case or if particular behaviours are unmanageable, cause harm to
others, ongoing disruption to learning and distress to the child a Behaviour care plan will be
developed in conjunction with the SEN or pastoral teams. The behaviour care plan will give further
strategies and individual responses for children. The provision for the children to calm and regulate
including identifying safe spaces to go and calming, regulatory activities will be included in the
behaviour care plan. These will ensure consistent approaches across the team in responding to the
child. Where appropriate a co-regulation plan will also be considered to prevent escalation of



behaviours to unacceptable levels. The child’s SEND needs will also be considered to ensure they are
able to access appropriate and meaningful learning opportunities.

7. Repairing and Restoring

We recognise the importance for children and our school community of repairing the damage done
when children have acted in ways outside of the normal behaviour expectations. Furthermore, we
recognise that the concept of repair gives a child the opportunity to restore their place in the
community and gives the community a chance to forgive and welcome the child back. These
concepts require us to act using cognitive skills that are not accessible to us when dysregulated and
so should always be enacted after a child has experiences co-regulation and is truly calm and
supported.

We will support children to resolve conflict by;

- Listening to and understanding their views and the things that are important to them.

- Providing then with the language, understanding and support to see others views and know
the impact their actions have on others in order to repair these relationships.

- Explicitly us language of repair rather than of shame and blame.

- Where children do not have the skills to reflect on their actions we will use the WINE model
to reflect these to the child.

W -l wonder if... | = | image that was... because N — | noticed that... E-
Empathy, that must have felt...

Adults will help children to identify the impact/consequences of their actions. We recognise that
consequences should relate directly to the action or behaviour for example not completing your
work results in work that still needs completing, being unkind to another damages that relationship
and make the friendship uncertain, throwing things causes damage or mess. It is these ‘real’
consequences that we will help children to address and repair. This might be:

- To apologies or make amends to a person affected by your actions
- Completing unfinished work
- Tidying or repairing an area or damaged item

To avoid further trauma to the child we will focus on the language of repair and fixing things that
went wrong. Adults will support the child to make longer term changes to their behaviour by:

- Continuing to know they are valued, cared for and we believe in them to do the right thing.

- Helping them to see they are able to fix, repair and change circumstances — situations are
nether fixed nor hopeless.

- Acknowledging and accepting a child’s feeling attuning and validating their experience
without judgment

- Reflecting to them the impact of others and real consequences of their behaviours

- Supporting their emotional growth and understanding through co-regulation until they are

able to regulate without support.
- Continuing to use both the PLACE and WINE models throughout these difficult interactions.

8. Working in Partnership with Parents and Carers
The behaviour of pupils is seen as the shared responsibility of parents/carers and teachers.
Parents/carers will be made aware of the schools’ expectations through parent information leaflets,



the sharing of this ‘Relationships’ Policy, the school website and our ‘Behaviour Expectations’ which
are displayed around the school environment.

Positive aspects of children behaviour are reported to parents through reports, parent evening
consolations and face to face or telephone conversations. Where a child has been struggling with
their behaviour staff will seek specific opportunities to share examples of the child’s actions that
have been desirable.

Any behaviour incidents that need to be communicated with parents will be done face to face at the
beginning or end of the school day or by telephone.

If a parent/carer wished to discuss a behaviour incident, in the first instance this will be with the class
teacher.

When a Behaviour Care Plan or Relational Plan is written for a child parents will be made aware of
the content of the plan and able to contribute to this process should they wish.

9. Responding to serious and harmful behaviours

Disruptive behaviour especially behaviour which infringes the rights of others’ will not be ignored,
but will be dealt with using a kind, but firm stance using Restorative Approaches. Staff will invest
time with individual pupils, remaining calm, whilst attuning to their feelings and validating the
emotions they are experiencing. They will then support the pupil in feeling safe and being able to
self-regulate. Once pupils are in an emotionally stable place to do so, staff will then work with pupils
to problem solve and if need be ‘restore and repair’ following the principles outlined in this policy.

Wherever possible incidence will be addressed on the same day however, we will make reasonable
adjustments for those children with identified needs. If repeated incidents occur after the
intervention of a Senior Leader, or an incident is perceived as being very serious, the issue will be
referred to the Director of Education (D of E) or Executive Head (CEO).

10. Serious Incidents
We recognise that young people can abuse other young people. This is generally referred to as child-
on-child abuse and can take many forms.

This can include (but is not limited to) bullying (including cyberbullying, prejudice based and
discriminatory bullying); sexual violence and sexual harassment; physical abuse such as hitting,
kicking, shaking, biting, hair pulling, or otherwise causing physical harm; abuse in intimate personal
relationships between peers; causing someone to engage in sexual activity without consent;
consensual and non-consensual sharing of nudes and semi nudes images and or videos; upskirting
and initiating/hazard type violence and rituals (Keeping Children Safe in Education, 2023).

There is no place in our school community for these behaviours. More serious incidents are therefore
reported to a member of the Senior Leadership Team (all of whom are Designated Safeguarding
Leads) who deals with the incident, with advice and guidance from other Local Authority advisers
and partners where necessary, and logs the details on CPOMS. These are always reported to the
Head of School.

The school’s approach is clearly articulated in the Child Protection Policy under ‘Child -on-Child’
abuse. The duty to keep all children safe and to have the best interests of the child / children
involved at the heart of any decision making will be central to any actions taken. The school may
choose to apply the most appropriate sanction, up to and including exclusion (for a fixed period or
permanently). We recognise exclusion as the ultimate form of rejection and the damage this causes
to individuals and our school community. Only the head of school, Director of Education or Executive
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Head (CEO), can exclude a pupil from school. An exclusion will be taken as a last resort and will only
be taken by the Director of Education or Executive Head (CEO). In accordance with our exclusion
policy the decision to exclude a pupil will be taken only:

- In response to serious or persistent breaches of the school’s behaviour policy,
- If allowing the pupil to remain in school would seriously harm the education or welfare of others

- When all attempts to manage and address the behaviour have been exhausted.

11. Use Reasonable Force

Incidence where the use of physical restraint is needed are extremely rare. We recognise that the use
of force on a child will cause them harm which can be long term and is distressing for all involved.
Good practise guidance for physical restraint is outlined in the Physical Contact and Restraint Policy
and is recognised by all as a last resort used only when to not to restrain the child puts them at risk
of harm.

12. Pupil support

The school recognises its legal duty under the Equality Act 2010 to prevent pupils with a protected
characteristic from being at a disadvantage. Consequently, our approach to challenging behaviour
may be differentiated to cater to the needs of the pupil.

Each school within the Trust will have a designated person (normally Heads of School in consultation
with colleagues) who will evaluate a pupil who exhibits challenging behaviour to determine whether
they have any underlying needs that are not currently being met. The school SENCO may be invited
to contribute and sign post for external support and advice may be sought from specialist teachers,
an educational psychologist, medical practitioners and/or others, to identify or support specific
needs.

13. Pupil transition

To ensure a smooth transition to the next year, pupils have transition sessions with their new
teacher(s). In addition, staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place, information related to
pupil behaviour issues will be transferred to relevant staff at the start of the term or year.
Information on behaviour issues will also be shared with new settings for those pupils transferring to
other schools.

14. Training

Our staff are provided with training on managing behaviour, including proper use of restraint when
necessary. Behaviour management will also form part of continuing professional development.

15. Monitoring arrangements

This behaviour policy will be reviewed by the Executive Head (CEO), Director of Education and Heads
of School and the TRUST safeguarding representative annually.

16. Links with other policies

This behaviour policy is linked to the following policies:
[ Exclusions policy

[ Safeguarding policy

[ Anti-bullying Policy

Appendix 1 - Further reading

When the Adult Changes Everything Changes by Paul Dix



Building the Bonds of Attachment: Awakening Love in Deeply Traumatized Children, 3rd Edition

by Daniel A. Hughes
The Kindness Principle: Making relational behaviour management work in schools

by Dave Whitaker

too mad/angry
fa st over excited
terrified

out of control

happy
relaxed/calm

okay
focused

sad
bored
tired
no energy

11


https://www.amazon.co.uk/Building-Bonds-Attachment-Awakening-Traumatized/dp/9387496066/ref=sr_1_9?crid=16M2KICGS4G91&keywords=dan+hughes+PACE&qid=1695633185&sprefix=dan+hughes+pace%2Caps%2C79&sr=8-9

Appendix 2
Behaviour Care Plan

Name: Date:

Notes;

Positive Behaviours that
Behaviours challenge

Triggers

Positive strategies

Strategies fo
avoid

Scripts

To provide consistency between
us use these scripts




Appendix 3

Co-Regulation Plan Name: Date:

My regulating adults are:
Remember support staff, cover and break times.

Stage of Regulation Potential How the adults need to “Be”
Displayed Protection, Connection, Understanding and Care
Behavior(s)
Adult as detective, What does this look/ What are you going to say at What will you be doing at each
modelling for child sound like. each stage to support? stage to support?
Crisis
Unsafe
Dysregulated

Mobilised / Immobilised

3

Mild Stress
Alert / Aroused / Agitated

2

OK

Distracted / Disengaged

1

Calm
Safe / Socially engaged
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Appendix 4

What was happening before the

What | was doing.

What | was feeling.

What others were doing or feeling.

Reflection Sheet

Name....cocoevunnnn.

D] (ST

What happened?

What has happened because of

Howw | felt after the event.

Howy this has affected others.

Policyr21

What did | do that isn't the right thing?

3

Things | can do to put this right.

Things | can do to stop this happening again.

¥

What are the consequences?




